STUDENT SUMMARY  (must be typed – use space as necessary)
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Student’s FIRST Name Only: _Trista__________________________________ Grade level : __Third___________

Examiner: Catherine Chu________________________________  Date: __April 13, 2006__________

Performance Levels on Sentences for Initial Passage Selection

____3______  Highest level with zero (0) errors  


____5____  First level with two (2) or more errors

Overall Performance on Reading Passages (Fill in the grid below with the results of the protocols at each level you administered - i.e. easy, adequate, frustration. After filling in the chart, look across each of the levels in the grid to determine which level is easy, adequate and frustrational for the student. Fill in the grade level for each level -i.e. 1, 2, 3, etc.)

	Passage

Level
	Silent Reading

Comprehension
	Oral Reading

Accuracy
	                                               __4___Easy reading level (independent)

                                               __5___Adequate reading level (instructional)

                                               __6___Too hard reading level (frustration)



	1
	
	
	

	2
	
	
	

	3
	
	
	

	4
	Easy
	Easy
	

	5
	Adequate
	Adequate
	

	6
	Too Hard
	Too Hard
	

	7
	
	
	

	8
	
	
	

	9
	
	
	

	10
	
	
	

	11
	
	
	

	12
	
	
	


Miscue Summary Chart (Fill in the top of the chart below with the total number of miscues the student had from all of the protocols administered. From that total, decide how many of each type of miscue were substitutions and how many were meaning disruptions and fill in those sections of the chart. The “totals” section of the chart should equal the total number of miscues the student made from all of the protocols administered).

	
	Mispronunciation
	Substitution
	Insertion
	Teacher Assistance
	Omission
	TOTALS

	TOTALS
	6
	16
	
	
	2
	24

	Self-corrections
	
	2
	
	
	
	2

	Meaning disruptions
	6
	4
	
	
	1
	11


Error Analyses (Cueing Systems)
Directions: Enter total number of times (all passages) the student used each of the cueing systems when a miscue was made. (Purpose: To determine the extent to which cueing systems are used to identify unknown words in print.)
Meaning Cues (M)
__11__   Syntax Cues (S)   _7__
Visual Cues (V)  __18__

Oral Reading Skills

Directions: Place an X by the characteristic(s) evident during this assessment. All characteristics should be marked in one column or the other.

_X__
Reads in phrases (not word by word)  
_____
Word-by-word reader        _X__
Reads with expression


_____
Reads with little expression                            __X_
Attends to punctuation
_____
Ignores punctuation

_X__
Uses word identification strategies

_____
Weak word identification ability

Information for marking the above characteristics should be based on observed needs/abilities while listening to the child read the protocol(s). This information should be used to complete the Summary of Abilities and Needs in Oral Reading below as well as addressed in the First Intervention Strategies section.

Summary of Abilities and Needs In Oral Reading (be sure to address abilities AND needs)

Trista is a student who is very excited to read aloud while working one on one.  While she is at the minimum level for her grade (third) for reading words per minute (she reads at about 80 words per minute), she reads with mixed phrasing that sounds more fluent than word by word.  Trista uses expression while she is reading.  She also uses strategies in order to read words that she does not know.  I observed her using L→R directionality and searching for clues.  Additionally, Trista used a lot of “sounding out” of words when she did not know them.

While reading, Trista’s main source of error stemmed from substitutions (16/24).  These substitutions were often based off of visual and meaning clues, and sometimes even structural.  Most often, though, Trista chose to substitute the word with a word that was similar in a visual sense.  There were a couple instances (such as “the” for “his”) where Trista used structural and meaning clues and failed to use visual cues to read the word.

Trista did mispronounce some words, all of which were disruptive to meaning.  She did attempt to sound out some of these words, thereby using visual strategies, but she was unable to find the correct pronunciation.  Additionally, Trista omitted two words from the three reading: one word being “envy” which affected the meaning and one word being “five” as in “forty-five.”  The latter omission did not greatly or adversely affect the meaning of the reading.

Trista’s needs in reading are certainly, then, to take more time to make sure that she does not substitute words and look at the meaning and syntax in addition to merely the visual cues in order to make sure that she is saying the word that really matches with the word written.

Comprehension Response Summary Chart (Fill in each section of the chart below from all of the protocols administered. The total % recalled can be calculated by dividing the number recalled (unaided + aided) by the total number of questions for each story element.

	Story Grammar Element
	Unaided Recall
	Aided Recall
	Number Not Recalled
	% Recalled

	Character

Characterization
	2
	3 
	1
	83%

	Setting
	1
	2
	
	100%

	Story Problem
	4
	
	1
	80%

	Problem

Resolution Attempt
	1 
	2
	3
	50%

	Problem Resolution
	1
	1
	1
	67%

	Theme/Moral
	
	1
	
	100%


The total number of questions you marked in all three areas above should match the total number of questions from each of the protocols administered. This information should be used to fill in the Summary of Abilities and Needs in Reading Comprehension below and then addressed in the First Intervention Strategies section.

Briefly describe what you discovered about the student in the interest/Attitude Interview and the Spelling inventory.

During the “Interest/Attitude” Interview I had a nice opportunity to chat with Trista.  I had never met her before, so the interview gave us a nice opportunity to get to know each other.  I was able to explain that she was helping me learn to be a teacher, and that she just needed to try her best!  The interview put her at ease with the situation.  

From the interview, I learned that Trista has five people in her family, including an older sister and a little brother, and she really likes to play with people.  She also watches quite a bit of TV and she enjoys the Disney Channel.  She is very personable and you can tell that she is incredibly empathetic.  Trista is incredibly kind and giving.

During the Spelling Inventory, I learned that Trista is late in the “Within Word Pattern” stage.  She has trouble with long o and also some ambiguous vowel sounds, but upon mastering these she will definitely be proficient in that level.  Trista is very skilled with beginning and final consonants.

Summary of Abilities and Needs In Reading Comprehension (be sure to address abilities AND needs)

From the RIC, I learned a great deal more about Trista!  I was able to test her on the Spelling Inventory and the RIC in one day (April 13), and I really appreciated her patience and stamina. 

Trista was very good at identifying the setting of the three stories that she read (100% accuracy).  She was also perfect at identifying the theme or moral, although only one of the stories asked a question addressing said topic.  Trista was also skilled at answering questions about characterization and the story problem, although she needed more prompting in recalling character characterization.

Trista’s needs lie mainly in problem resolution.  She was only able to recall 25% of problem resolution attempts without aid and 33% of problem resolutions unaided.  Even with aid, however, she remained low in identifying the problem resolution attempt and final problem resolution.  She only answered 50% of the problem resolution attempts and 67% of the problem resolution questions.  Therefore, Trista will need help on comprehending that portion of reading!

First intervention Strategies

Directions: Describe any intervention/teaching strategies you feel should be tried initially in the areas of oral reading and comprehension that you identified in the above sections Summary of Abilities and Needs In Oral Reading and Summary of Abilities and Needs In Reading Comprehension. These strategies should help you learn more about the student’s reading abilities and confirm or reject findings drown from this inventory and should also help the student continue to grow as a successful reader. Please see the table on page 9 for strategy suggestions. Include the context for which this instruction would take place (i.e., guided reading groups, literature circles, reading workshop, small group word study, etc.)

Trista is very excited about learning.  She will excel as a reader if the proper attention is given to her.  I think a great place to start helping Trista’s reading would be in guided reading groups.  This way, the teacher and a few other students can spend time working on oral reading together.  As a group, they can talk about the importance of using strategies to read, practice reading aloud together and noting the importance of taking the time to read the word on the page and not use substitutions.  Also, in the guided reading group, the teacher can choose books where the problem resolutions are fairly clear so that the students can discuss them together and Trista will be able to participate with answers, as well.  

As a whole class, the teacher should pick books for read aloud where the problem resolutions are sometimes a bit more elusive.  This way, when the teacher is directing the class discussion about the problem resolution, all of the students will benefit from learning to identify the problem resolution.  Certainly, with the right questions, Trista will still be able to be an active and engaged member of the class discussions.

From testing Trista, I noticed that she thrived on one on one attention.  She really enjoyed helping me out, and was proud to do so.  Therefore, I think that it is essential for the teacher to set up a Reading Workshop where he is able to conference with the students about their reading.  I think that Trista would really benefit from reading aloud to a teacher, discussing the content of the books she is reading, and also having a teacher help her choose books that are of interest to her.  
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